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Ratcheting Up the Three R’s 
Romeo and Juliet Instructional Unit 3 Plan 

Subject: English/Language Arts 
 

Estimated Length 
of Unit: 9 weeks 

Beginning 
Date: 
1-5-16 

Ending 
Date: 
3-14-16 

 Course:  Romeo and Juliet Grade:  9, Unit 3 
Unit Theme, Big Idea, or Essential Question: 

 
What will we sacrifice for love? 

What is true love? 
What is worth dying for? 

To what extent do we control the direction and final outcomes of our lives? 
 

UBD Stage One-Desired Results   
A. Students will be able to independently use their leaning to… (Transfer Goals) 
1. Understand the relationship between written text and theatrical 
performances. 
2. Understand how individual conceptions of love guides ones choices in life. 
3. Create and share personal responses to tragedy. 
4. Identify that literature is art and art imitates life. 
5. Compose an effective argument. 
6. Recognize that love is sometimes irrational--passion sometimes colors 
perception. 
B. Students will understand that… 
1. Culture has an impact on a character’s decisions and motivations. 
2. People’s lives are shaped by the circumstances of the time and place that 
they live. 
3. All tragedies contain certain common elements. 
4. Literary and poetic devices are tools for enhancing verbal, oral, and visual 
communication. 
5. Language evolves over time, but human nature does not. 
6. Blind alliances and judgments can lead to destructive consequences. 
7. Romeo and Juliet is a classic. 
C. Students will know… 
1. Characteristics and structure of a dramatic tragedy. 
2. How to recognize the elements of a tragedy in literary works. 
3. The characteristics of sonnets and soliloquies. 
4. The characteristics of iambic pentameter. 
5. How to identify a tragic flaw. 
6. Literary elements and devices (Figurative language, symbolism, 
foreshadowing, etc.,) 
D. Students will be Skilled at… 
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1. Analyzing literary elements and poetic devices for purpose and effect. 
2. Identifying the universal themes that make Shakespeare relevant today. 
3. Evaluating how the literary devices of dramatic irony, paradox, oxymoron, 
pun and allusion create a tone, effect or theme in a work of literature. 
4. Reading, comprehending, and interpreting Shakespearean language. 
5. Determining the theme and central idea of a text. 
6. Analyzing how complex characters develop over the course of a text, interact 
with other characters, and advance the plot. 
7. Analyzing cultural experiences reflected in a work of literature from outside 
the United States. 
 

Frameworks and Common Core State Standards 
       

CCSS Language 
CCSS Reading CCSS Writing CCSS Speaking 

and Listening 
L 9.1a               LP 9.7.1c 
L 9.2a               LP 9.7.3a 
L 9.5a            LP 9.8.1a 
LP 9.5.1d      LP 9.8.1d 
LP 9.6.1c 
LP 9.6.1e 

RL 9.1-9.6, 9.9 W 9.3-6 
W 9.10 

SL 9.1-9.6 

 
Unit Specific Vocabulary:  Iambic pentameter, iambs, sonnet, soliloquy, aside, 
dramatic irony, paradox, oxymoron, pun, monologue, epilogue, dramatic foil, 
chorus, blank verse, tragedy, mood, setting, theme, rhyme, alliteration, 
hyperbole, symbolism, foreshadowing, motifs 
Romeo and Juliet Vocabulary:  
Act 1: Grudge, civil, thrust, quarrel, brawl, disturb, ancient, canker, depart, fray, 
portentous, grief, forswear, bound, reckon, consent, tread, scant, waddle, 
warrant, parlous, volume, torch, soar, burden, prick, vain, scorn, solemnity 
Act 2: Beloved, conjure, likeness, jest, yonder, envious, deny, counsel, dwell, 
prove, cease, purpose, hoarse, grave, virtue, stumble, vice, woe, chide, courtesy, 
stretch, mar, knave, commend, protest, swift, jaunt, cell 
Act 3:  Apt, consort, villain, excuse, vile, haste, plague, scratch, scorn, fatal, 
stout, exile, garish, wound, banish, fiend, grief, comfort, fellowship, torture, 
murder, mercy, carrion, dote, shape, wit, dismember, lamentation, woo, fickle, 
beseech 
Act 4: Wisdom, confess, slander, leisure, rouse, slay, remedy, enjoin, pardon, 
orison, wake, shroud, curfew, confusion, advance, dirge, ordained 
Act 5: Presage, apothecary, penury, poison, poverty, infectious, aloof, approach, 
strew, intend, intent, condemn, noble, slaughter, weary, monument, brief, raise, 
suspicion, sacrifice 
 

UBD Stage Two-Evidence 
Pre Assessment   

• Attach Copy at the End of the Unit 
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Traditional Assessment Each unit of study should have a traditional assessment with at least 1/3 
of the points possible coming from constructed response questions.  

•  Proposed Date for Traditional Assessment _______________  
•  Attach a copy to the end of this unit. 

B. Project-Based Assessment Choose four options for this Unit of Instruction that students can 
choose from for their project-based Assessment.  

• Create a handout that lists the four options and includes instructions and a rubric 
for each choice.  

• Proposed Date for Project-Based Assessment Presentations __ 
• Attach a copy of the handout explaining the choices for the project and how to 

obtain the rubric  to the end of this unit. __________ 
Alternative Assessment or Big Finale ------What choices will be given students for this Unit?  

□ Comic Strip  □ Diary   
□ Interview   □ Letter to the Editor   
□ Newspaper Story □ Radio Program   
□ Newscast □ Monologue   
□ Poem or Song □ Slideshow   
□ Brochure □ Model   
□ Press Conference □ Play   
□ Soundtrack □ Essay   
□ Rewrite □ Oral Interpretation   
□  □    

 

Introducing the Unit 
Anchoring Activity 

This activity should engage the students and establish the relevance of the 
entire unit of study. 

 
Anchoring Activity 

Brainstorming: 
Timed Silent Writing 
6 - 10 minutes 

Description of Anchoring 
Activity 

Post the question: How many 
ways can you define “Love”?  
Have students make a list of 

as many ways as they can 
think of. At the end of 6 

minutes, ask several students 
to share their responses. As 

they share, teacher will record 
their answers on a chart. 

Using those responses, come 
to a consensus as a class on a 
definition for “Love” and post 

it in the classroom.  
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Now	  that	  you	  have	  established	  what	  the	  students	  need	  to	  know	  and	  be	  able	  to	  do	  at	  the	  end	  of	  this	  unit	  
of	  study,	  now	  plan	  the	  day-‐to-‐day	  learning	  experiences.	  	  

Overview	  of	  the	  Teaching	  Activities	  for	  this	  Unit	  of	  Instruction	  

UBD Stage Three-Learning Plan  
Total of 37 instructional days with 10 days set aside for PARCC 

and TLI testing. 
Lesson # 
Date/Day 

 

Teaching/ 
Delivery Method (What I will 
say or do) 

Check for Understanding  
(What will the students say or do) 

1-2 Background Information 
(Make anchor charts and post in 
the classroom as reference for 
the students on all background 
material read and discussed.) 

 
Set a Purpose for Reading: Read 

to discover what it was like to 
live in London during the time 

when William Shakespeare wrote 
and staged Romeo and Juliet. 

 
Introduce students to the culture 

of Elizabethan England.  
“Shakespeare’s Life and Times” 
“Life in Elizabethan England” 

(Refer to Core Guides Resources)  
Pre-read and pick out the most 
important sections to assign 
students to read and present. 
Copy the necessary reading 

materials or arrange to check out 
the iPad cart from the Media 

Center to aid students in their 
research.  

 
Set a Purpose for Reading: Read 
to discover key events that 
occurred during Shakespeare’s 
lifetime. 

 
Have students read “In Search of 
Shakespeare: Dossier Timeline.” 
This page offers an interactive 
timeline of historical, political, 
and cultural events for each year 

Students will read using the Jigsaw 
method. After reading, each group 
will be responsible for teaching the 
other group members important 
facts from their section. Groups 
will be responsible for charting 
information and posting in the 
classroom. Using journals, students 
will take notes from each section 
presented. 

 
 

Bellringer or Exit Ticket: Name one 
thing you observed or learned 

about Shakespeare’s culture that 
you will remember. 

Students will attach the handout, 
“Shakespearean Conversation: 80 
Troublesome Words”, inside their 
journals/binders as a reference 

before reading. (This can be found 
in the Core Guides under 

Resources.) 
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of Shakespeare’s life from 1564 
until 1616, when he died at the 
age of fifty-two. The reader can 
follow links to other topics of 
interest, including Shakespeare’s 
burial and will. (Refer to Core 
Guides Resources) 

After students complete the 
Quick Write, ask them to share 
their ideas in a class discussion. 
 

 
 
 

Quick Write: Ask students to think 
about romantic love. Do we seek it 
out, or does it find us? What do we 
give up to find it and keep it? Is it 

possible to fall in love without 
sacrificing some part of oneself? 

What aspects of love make it worth 
the sacrifice? If love is not worth 

the sacrifice, why not? 

3-8 Section 1 (Act 1) 
Set a Purpose for Reading [CC: 

RL.9.1 – 9.3, RL.9.10]
 Assign students to read 
Section 1 with this purpose in 
mind:  Read to discover how 

Romeo and Juliet meet despite 
their families’ feud. 

Chart events from each scene 
after reading. Post in the 

classroom to help students track 
the action of the plot. 

20 minutes: Class debate about 
arranged marriage. Divide class 
into two groups and assign one 
group the “pros” and the other 
group the “cons”. Allow about 5 
minutes to prepare arguments 
and rebuttals.  

Focus on:  
ü Define the role of the 

Chorus  
ü Characterization 

Characterization may be direct, 
as when an author provides a 
description of a character. In 

drama, characterization is more 
likely to be indirect: characters 

are revealed by their actions and 
words, by what other characters 
say about them, and by the way 
other characters react to them. 

ü Define and discuss motif 
Add it to the word wall. 

Read and discuss Act 1.  
Students will take notes in their 
reading journals or using Post-its 
during reading to aid in 
comprehension. 
 
Students may use their Reading 
Journals to record their purpose for 
reading and take notes on what 
they discover, predict/confirm, 
learn, etc., as they read. 

Students should be given 7-10 
minutes to complete this as a 
bellringer exercise before reading 
Act 1, Scene 4.  In your journal, 
Write about your views on 
arranged marriage. Can you 
imagine not choosing your mate? 

In small groups, answer questions 
about the text. Use your notes and 

the classroom anchor charts to 
assist you. Comprehension 

questions: Questions will be graded 
for correctness. 

 
To what does Romeo compare 

Juliet’s beauty when he first sees 
her? Analyze these comparisons. 

Are they realistic? Explain. 
(RL 9.1 and 9.4) 

 
As characters are introduced, 

students will complete 
characterization charts/handouts 
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ü Recurring motifs  
ü Introduce the concept of 

dramatic foil. 
ü Discuss foreshadowing. 

Help students discover 
moments where 
characters foreshadow 
the deaths to come. 

ü Define tragedy. 
 

Motifs present throughout the 
play: 

Ø Light/Dark Imagery 
One of the play’s most 
consistent visual motifs is the 
contrast between light and dark, 
often in terms of night/day 
imagery. This contrast is not 
given a particular metaphoric 
meaning—light is not always 
good, and dark is not always evil. 
On the contrary, light and dark 
are generally used to provide a 
sensory contrast and to hint at 
opposed alternatives. 

Ø Opposite Points of View 
Shakespeare includes numerous 
speeches and scenes in Romeo 
and Juliet that hint at alternative 
ways to evaluate the play. 
Shakespeare uses two main 
devices in this regard: Mercutio 
and servants. Mercutio 
consistently skewers the 
viewpoints of all the other 
characters in play. He serves as a 
critic of the delusions of 
righteousness and grandeur held 
by the characters around him. 
The views offered by servants in 
the play are less explicit. The 
servants’ world, in contrast, is 
characterized by simple needs, 
and early deaths brought about 
by disease and poverty rather 
than dueling and grand passions. 

Ø Nature 
Represents beauty, value, youth 
and potential. 

on characters in Act 1. 
 

When we meet Romeo, he is 
infatuated with Rosaline—not Juliet. 

What can the reader infer about 
him from the fact that his affections 

change so quickly? 
(Students will popcorn character 
trait words that could be used to 
describe Romeo based on the 
question. Post answers on a chart 
in the classroom.) 
 

 
Focus on the characters of the 

Nurse and Lady Capulet: Do they 
remind you of anyone in your life? 

Why? Why Not? 
(Turn and discuss with a partner.) 
 

 
 
 

Identify examples of dramatic foil 
in Act 1, Scene 4. Focus on 

Benvolio verses Mercutio. Use 
their speech and actions to make 

inferences (possible foldable) 
about these opposite characters. 

 
Suggestion: To introduce the 
concept of dramatic foil, show 
students the image of a well-known 
superhero or character from a 
popular movie. Ask students for 
the name of the person who is the 
arch nemesis, or exemplifies the 
opposite traits of this character. 

 
 
Bellringer OR Exit Ticket: At the 
end of Act 1, have students to 
make predictions about what they 
think will happen in Act 2. 
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Ø Celestial imagery  
Representing the power of fate; 
also heaven and heavenly as 
descriptive of the lovers' view of 
one another. 
 

 
Chart literary definitions on the 

word wall as reference for 
students. 

 
Give each student a post-it note 
and have them to write one 
word they would use to 
describe Romeo based on his 
actions see here-----------------------à  
Have the question posted on 
chart paper and allow students 
to stick their words onto the 
chart. After everyone has had a 
chance to post, read them aloud 
and discuss. 
 
Questions outlined from each 
chapter will be used in a 
number of ways. Some can be 
discussion questions whole 
group or with partners, think-
pair-share, journal writings, 
bellringers, exit tickets, Socratic 
seminar, or small group 
assignments. When time 
permits, students will be given 
the opportunity to share their 
responses with the class. 
Teacher will provide constant 
feedback to ensure all students 
fully understand and 
comprehend the text. 
 
Grammar Focus: 
>Parallel Structure 
>Semicolons 
(Chart definition and examples 
for students. Allow students to 
practice skill in the form of 
bellringers, exit tickets, and 
homework.) 
 

 
 
 
 
 
 
 
 
 
 
 
 

Romeo knows he is in mortal 
danger when he enters Capulet’s 
ball. What could prompt him to 

tempt fate by not only dancing with 
but also kissing Juliet? (RL 9.6) 

 
(Students can add to the chart of 
character traits describing Romeo 
based on these actions.) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Complete worksheets on parallel 
structure and semicolons. (Quiz 
Builder) 
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9-14 Section 2 (Act 2) 
Set a Purpose for Reading [CC: 

RL.9.1 – 9.3, RL.9.10]  
Assign students to read Section 

2 with this purpose in mind:  
Read to discover the risks 

Romeo and Juliet are willing to 
take for love. 

Chart events from each scene 
after reading. Post in the 

classroom to help students keep 
track the action of the plot. 

 
Define and discuss motif and 

place it on the word wall. Help 
students to identify recurring 

motifs present from Act 1. 
 

Ask for volunteers to act out 
the first part of the dialogue 
between Romeo and Juliet. 

 
Focus on: 

ü Define soliloquy and 
monologue 

Explain to students that in a 
soliloquy, an actor speaks his or 
her thoughts aloud. A soliloquy 
allows a character to reveal these 
thoughts to the audience. 
Sometimes a soliloquy reveals a 
problem that the character is 
puzzling out. A monologue is 
simply a long speech. It may or 
may not be directed to other 
characters. All soliloquies are 
monologues, but not all 
monologues are soliloquies. 
(Post on the Word Wall) 

ü Define pun and give 
examples. 

(Post on the Word Wall) 
ü The themes of love and 

identity  
ü Characterization: Discuss 

Friar Lawrence’s 
character. 

 
Tell students that an aside is 

Read and discuss Act 2. 
Students will take notes in their 
reading journals or using Post-its 
during reading to aid in 
comprehension. 
 
Write 3 puns with a partner. Share 
your favorite pun with the class. 

 
What motifs (patterns) appear 
which were present in Act 1?  

 
Make a list of lines that provide 

clues for uncovering Friar 
Lawrence’s personality and 

motivations in the play. 
 

What do Romeo and Juliet promise 
one another in the balcony scene? 
How does the action in the rest of 
Act 2 reflect that promise? (RL 9.3) 
 

Romeo and Juliet have a lengthy 
interaction in the balcony scene, but 
each character also has numerous 
reflective moments alone. What do 
these moments reveal about each 

character? How do Romeo and 
Juliet differ in their hopes and 
feelings? How are they similar? 

(Students use a Venn Diagram or an 
H-Chart) 
 

Look at Juliet’s soliloquy at the 
beginning of Scene 5. What 

emotions does it reveal? Does it 
present an accurate picture of a 
young woman in love? Explain.  

 
Read Act 2, Scene 3 and rewrite 
the conversation between Romeo 
and Friar Lawrence. Imagine how 
their conversation would be 
different today. In pairs, rewrite 
this scene in modern English. The 
plot should not change, only the 
way it was written. Be creative! 
 
Bellringer OR Exit Ticket: At the 
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when a character interrupts a 
scene to make a comment, either 
to the audience or to another 
character. The aside may add 
humor or suspense. The other 
characters onstage do not hear 
the aside and are not privy to the 
information it contains. 
 
Take a poll of the students to see 
whom feels what: real or 
infatuation. Ask for several 
students to express their opinion 
and explain why they feel that 
way. Have them partner share, 
then whole group-------------------à 
 
Identify and discuss character 
traits for Friar Lawrence. Chart 
and post in the classroom. 
 
 
Grammar Focus: 
>Interpret figures of speech in 
context (Ex. euphemism, 
oxymoron) 
 
Locate examples in the text.  
Create a handout on this skill in 
TLI Quiz Builder to familiarize 
students with how this will be 
tested. Use sentence stems to 
create similar questions. 
 

end of Act 2, have students to 
make predictions about what they 
think will happen in Act 3. 
 

Is Romeo’s speech beneath the 
balcony (“But soft, what light 

through yonder window 
breaks”) a monologue or a 

soliloquy? Explain. 
 
 
Discussion Question: 
Several characters comment on 
Juliet’s youth, and Romeo is 
similarly young. In your opinion, is 
their love real, or is it only 
infatuation? Explain.  

 
 

Benvolio and Mercutio comment on 
Romeo’s odd behavior, even teasing 
him. Is their response appropriate? 
Is it familiar to you? How does their 
response shape the presentation of 

the romance? Explain.  
 

What imagery do Romeo and Juliet 
use to describe love in the balcony 

scene? How are these 
images interrelated? How do the 

images evolve as the scene 
progresses? 

 
(Allow students to practice skill in 
the form of bellringers, exit tickets, 
and homework.) 
 

15-20  
Section 3 (Act 3) 

Set a Purpose for Reading [CC: 
RL.9.1 – 9.3, RL.9.10]

 Assign students to read 
Section 3 with this purpose in 
mind: Read to discover how 

outside turmoil interferes with 
the lovers’ joy. 

Chart events from each scene 
after reading. Post in the 

classroom to help students track 

 
Read and discuss Act 3. 

Students will take notes in their 
reading journals or using Post-its 

during reading to aid in 
comprehension. 

 
Who kills Mercutio? Who kills 

Tybalt? What are the consequences 
of these actions? 

Think-Pair-Share Questions: 
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the action of the plot. 
 

Focus on: 
ü The disparity between 

young and old. 
(Juliet/Her Father—
Romeo/Friar Laurence) 

ü Define the term 
oxymoron. Add definition 
and examples to the word 
wall. 

ü Play’s shift in tone from 
comedic to tragic 

ü Analyze Plot:   
>Main plot (Romeo meets Juliet) 
>Subplot (squabble between 
Benvolio and the Capulets) 

 
Give students an example of a 
familiar story with a main plot 
and a subplot. Discuss how the 

two storylines intersect and 
whether the subplot contributes 
to some event or revelation in 

the main plot. 
 

Most Shakespeare plays, 
including Romeo and Juliet, have 

a main plot and a subplot, 
secondary storyline that is often 
intertwined with the main plot. 
Usually, events in the subplot 
give extra force or meaning to 

the events in the main plot. 
Often, the two storylines 

continue separately until just 
before the climax, when 

relationships between the two 
become both apparent and 

complicated. 
 
Read aloud to students (or take 
volunteers from the class) and 
discuss the poems “If Thou Must 
Love Me” by Elizabeth Barrett 
Browning and “Dark Sonnet” by 
Neil Gaiman. Have students 
identify characters from the 
play whose thoughts/feelings 

1. How does Juliet’s attitude 
change in this scene? Why? 

2. Discuss how Juliet is torn 
between two loyalties. How 
would you resolve the conflict 
she faces?  

3. What is Juliet sacrificing for 
love of Romeo? In your 
opinion, does love deserve 
such a sacrifice? Explain. 

 
 

Although Nurse initially helped 
Romeo and Juliet, after Romeo’s 
banishment, she advises Juliet to 

marry Paris and forget Romeo. Why 
does Nurse most likely do this? 
(Write your thoughts in your 

journal. Be ready to share with the 
class.) 

 
Why does Lady Capulet refuse to 

believe Benvolio’s description of the 
fight? What do her words suggest 

about the feud? 
 
Why do Friar Lawrence and Nurse 
work so hard on behalf of Romeo 
and Juliet? What do their actions 
suggest about the nature of love 

and devotion? 
 

 
What new conflict appears in Act 3, 

Scene 4? How does this conflict 
relate to the main conflict in the 

play? 
 
 
Students will work individually to: 

ü Explain how the two 
speakers from the poems 
view the subject of love. 

ü Identify the specific words 
and phrases that 
communicate their attitudes. 

 
Bellringer OR Exit Ticket: At the 
end of Act 3, have students to 
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reflect or relate to the speakers 
in the poems. 
 
Grammar Focus: 
>Gerunds, Participles, & 
Infinitives 
>Misplaced and Dangling 
Modifiers 
 
 

make predictions about what they 
think will happen in Act 4. 

 
Complete worksheets on gerunds, 
participles, and infinitives. 
 
(Chart definition and examples for 
students. Allow students to practice 
skill in the form of bellringers, exit 

tickets, and homework.) 
 

21-25 Section 4 (Act 4) 
Set a Purpose for Reading [CC: 

RL.9.1 – 9.3, RL.9.10]
 Assign students to read 
Section 4 with this purpose in 
mind: Read to discover how 

Juliet plots to escape her 
unwanted engagement. 

Chart events from each scene 
after reading. Post in the 

classroom to help students track 
the action of the plot. 

 
Focus on:   

ü Symbols/Symbolism 
ü Characterization 

Analyze character’s way of 
speaking. 

• Which characters use 
rhyme? Why? 

• Which characters 
speak in prose? Why? 

• Which speak in choppy, 
irregular rhythms? 

 
Explain to students that 

Shakespeare’s plays are in verse. 
Most of Shakespeare’s verse 

follows a basic structure called 
iambic pentameter, which 

means that each line consists of 
five two-syllable metrical feet 
called iambs. An iamb has one 

unstressed syllable followed by a 
stressed syllable. Often, 

Shakespeare also breaks the 
pattern with caesuras. A caesura 

is a break that occurs in the 

Read and discuss Act 4. 
Students will take notes in their 

reading journals or using Post-its 
during reading to aid in 

comprehension. 
 

Which characters have numerous 
caesuras in their speech? What do 

the caesuras reveal? 

Compare and contrast the speeches 
of Capulet and Lady Capulet with 
that of Friar Lawrence (“Peace, ho, 
for shame”). How do they differ in 
rhythm and sentence structure? 

What might this difference reveal? 

Look back at the entire scene. Where 
do rhymes occur? Which characters 
tend to use rhymes? Why might that 

be? 

In Act 4, Scene 1, Juliet is ready to 
commit suicide for love, a threat 

Romeo made in Act 3. What might 
these threats foreshadow? 

 
Look at Juliet’s monologue in Scene 
3, in which she persuades herself to 

drink the poison. Why is she 
reluctant? How do the language and 

the verse structure reflect her 
feelings? 

 
Is Juliet justified in her deceit of her 

parents and Nurse? Why or why 
not? Have you ever deceived your 
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middle of a verse line. The break 
often comes because a character 

has finished a thought, 
interrupts him- or herself with a 
new thought, or is interrupted by 

someone else.  
 

As a class, read, annotate, and 
discuss “The Black Death, 

1348” 
 

Symbols present throughout 
the play: 

Ø Poison 
Poison symbolizes human 
society’s tendency to poison 
good things and make them 
fatal, just as the pointless 
Capulet-Montague feud turns 
Romeo and Juliet’s love to 
poison. This play does not have 
an evil villain, but rather people 
whose good qualities are turned 
to poison by the world in which 
they live. 

Ø Thumb-biting 
The thumb-biting, as an 
essentially meaningless gesture, 
represents the foolishness of the 
entire Capulet/Montague feud 
and the stupidity of violence in 
general. 

Ø Queen Mab 
Queen Mab and her carriage do 
not merely symbolize the 
dreams of sleepers, they also 
symbolize the power of waking 
fantasies, daydreams, and 
desires. 

Ø Rose 
Love and sweetness, gentleness, 
associated with Juliet and Paris, 
also death 

Ø Fire 
Consuming passion, such as 
love, that is also destructive, 
associated with Romeo and 
Juliet, anger 

Ø Stars 

parents? What were the cause and 
the consequence? 

(Bellringer, partner discussion, or 
exit ticket.) 

 
 
 

Have students take notes 
individually or as a class from 

“The Black Death, 1348.” 
 
Journal assignment: 
Take on the persona of a person 
suffering from the plague or living 
in the midst of the plague. Write 2-3 
narrative diary entries describing 
your experience. Include accurate, 
specific details to bring your 
narrative to life. 
 
Bellringer OR Exit Ticket: At the 
end of Act 4, have students to 
make predictions about what they 
think will happen in Act 5. 
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Fate, fear of what will happen, 
beauty and purity of the love 
between Romeo and Juliet 

Ø Masks 
Insincerity, hidden love, helps 
people break the rules, reason 
Romeo and Juliet could meet, 
but why they didn’t tell their 
families 
 
Grammar Focus: 
>Recognize and correct 
inappropriate shifts in verb 
tense. 
>Recognize and correct 
inappropriate shifts in verb voice 
and mood. 
 

 
 
 
 
 
 
 
 
 
 

 
 

(Chart definition and examples for 
students. Allow students to practice 
skill in the form of bellringers, exit 

tickets, and homework.) 
 
 

26-31 Section 5 (Act 5) 
Set a Purpose for Reading [CC: 

RL.9.1 – 9.3, RL.9.10]
 Assign students to read 
Section 5 with this purpose in 

mind:  Read to discover the fate 
of the star-crossed lovers. 

Chart events from each scene 
after reading. Post in the 

classroom to help students track 
the action of the plot. 

 
Comprehension quiz on  

Acts 1-5 
 

Focus on: 
ü Characterization: 

Description of the 
Apothecary-Symbolizes 
death. 

ü Irony 
ü Overall theme of the 

play. 
(In Romeo and Juliet, several 

themes are possible.) 
 
Explain to students that theme is 
the central meaning of a work of 
literature. A theme can typically 
be stated in a single sentence, 
such as “Beauty is truth, truth 

 
Read and discuss Act 5. 

Students will take notes in their 
reading journals or using Post-its 

during reading to aid in 
comprehension. 

 
Complete the following questions 

in small groups and share with 
the class: 

What is Romeo’s intention? Why are 
he and the apothecary willing to 
take such a risk?  
 
Using the description in this scene, 
draw an image of what you think 
the Apothecary looks like. 
 
What dream does Romeo describe in 
Scene 1? How is it ironic? 
 

Several characters in Act 5 speak 
words that could be themes of the 

play. What are three such 
statements? Which is the closest to 

being the play’s main theme? 
 
Compare and contrast the 
Capulet’s treatment of Juliet when 
she was alive with their treatment 
of her in death. 
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beauty” or “War is hell.” An 
author may choose to state a 
theme directly, but a theme is 
not necessarily explicitly stated 
in the text. Often, theme is 
revealed by the events of the 
plot and the symbolic or 
metaphorical significance of 
motifs. 

 
Themes present in Romeo and 
Juliet:  

Ø The Forcefulness of Love 
Love is naturally the play’s 
dominant and most important 
theme. The play focuses on 
romantic love, specifically the 
intense passion that springs up 
at first sight between Romeo and 
Juliet. In Romeo and Juliet, love 
is a violent, ecstatic, 
overpowering force that 
supersedes all other values, 
loyalties, and emotions. 

Ø Love as a Cause of 
Violence 

The themes of death and 
violence permeate Romeo and 
Juliet, and they are always 
connected to passion, whether 
that passion is love or hate. 
Love, in Romeo and Juliet, is a 
grand passion, and as such it is 
blinding; it can overwhelm a 
person as powerfully and 
completely as hate can. 

Ø The Individual Versus 
Society 

Much of Romeo and Juliet 
involves the lovers’ struggles 
against public and social 
institutions that either explicitly 
or implicitly oppose the 
existence of their love. 

Ø The Inevitability of Fate 
In its first address to the 
audience, the Chorus states that 
Romeo and Juliet are “star-
crossed”—that is to say that fate 

 
Paris and Romeo arrive almost 
simultaneously at the vault where 
Juliet lies, and it seems that Paris 
genuinely mourns her. How are 
Paris’s and Romeo’s feelings similar 
and different?  
 

Contrast Romeo's attempted 
suicide in Act 3 with his actual 

suicide in Act 5. How do these two 
events reveal changes in his 

character and an evolving view of 
death? 

 
Possible Projects: (If time permits) 

1. Create an obituary for 
Romeo or Juliet. 

2. Create a front-page 
newspaper story informing 
people of the tragic deaths 
of Romeo and Juliet. Include 
accounts and statements 
from witnesses as well as 
family and friends. 

3. Create a soundtrack for the 
movie version of this play. 
What songs would you play 
during ach act as well as the 
ending credits and why? 

 
Examine Romeo’s speech before 
dying in Act 5, Scene 3. Compare 
and contrast this speech with 
Juliet’s speech before taking the 
potion in Act 4. How do the 
characters differ in their 
approaches to a death that is either 
certain or likely? What is similar 
about their approaches? 
 
At the conclusion of the novel, 
you can conduct a Socratic 
Seminar to engage students in a 
rich discussion about the text. 
Sample Questions to pose: 
*What, ultimately, have Romeo and 
Juliet given up for love? What, if 
anything, has been gained by this 
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controls them. This sense of fate 
permeates the play. The 
mechanism of fate works in all 
of the events surrounding the 
lovers: the feud between their 
families; the horrible series of 
accidents that ruin Friar 
Lawrence’s seemingly well-
intentioned plans at the end of 
the play; and the tragic timing of 
Romeo’s suicide and Juliet’s 
awakening. These events are not 
mere coincidences, but rather 
manifestations of fate that help 
bring about the unavoidable 
outcome of the young lovers’ 
deaths. 

Ø Death 
In Romeo and Juliet, death is 
everywhere. The Chorus 
establishes the story's tragic end 
at the beginning of the play, 
which colors the audience's 
experience from the start - we 
know that this youthful, 
innocent love will end in tragedy. 

Ø Revenge 
Romeo and Juliet suggests that 
the desire for revenge is both a 
natural and a devastating human 
quality. From the moment that 
the play spirals towards disaster 
in Act III, most of the terrible 
events are initiated by revenge. 
Romeo and Juliet certainly 
presents revenge as a senseless 
action that always causes more 
harm than good. 

Ø Identity 
Romeo and Juliet suggests that 
individuals are often hamstrung 
by the identities forced upon 
them from outside. The central 
obstacle of the play is that the 
two passionate lovers are 
separated by a feud based on 
their family names. The fact that 
their love has little to do with 
their given identities means 

sacrifice? 
*In Shakespeare’s time, women were 
considered soft and weak. Does 
Juliet fit this description? Why? Why 
not? 
*Look at Friar Lawrence’s speech in 
Scene 3 (“I am the greatest, able to 
do least...”). He believes he is guilty 
of causing the evening’s deaths. Do 
you agree? Explain. 
*Are Romeo and Juliet’s suicides, 
and thus their love, selfless or 
selfish? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Media Connection Questions: 
How does the film update the 
story? What aspects of the play 
come through more clearly in this 
adaptation? What aspects, if any, 
seem ill suited to the adaptation? 
Was the film a successful 
(engaging, tragic, effective) 
treatment of the play? Why or why 
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nothing to the world around 
them, and so they must choose 
to eschew those identities while 
they are together. 
 
 
Media Connection: Select a film 
version of Romeo and Juliet and 
let students watch it. Instruct 
students to take notes while 
watching the film. Then instruct 
them to answer the questions. 
 
Grammar Focus: 
>Recognize and correct 
inappropriate shifts in pronoun 
number and person. 
(Chart definition and examples 
for students.) 

not? 
What aspects of the play make the 
story relevant to today’s audiences? 
If you do not think it is relevant, 
why not? 
 
 
 
 
 
 
 
 
 
Allow students to practice grammar 
skill in the form of bellringers, exit 
tickets, and homework. 
 

32-33 Research Project/SLO 
 

Students who do and do not 
meet learning target will be 
calculated as well as skill 

deficits identified. 
 

 
Students will complete the 
narrative task of writing an 

alternate ending to Romeo and 
Juliet, following the conventions 

and norms of the play. 
OR 

Students will write an essay 
analyzing whether love or hate is 

a stronger force in Romeo and 
Juliet.   

 
34 Composing/Drafting 

 
Skill Objective: Cite strong and 

thorough textual evidence to 
support analysis using valid 
reasoning and relevant and 

sufficient evidence. 
 

 
Students will organize and 

synthesize information. 
 

35-36 Editing/Revising 
Feedback from teacher and 

peers. Teacher will work small 
group and one-on-one to aid 
students during this stage in 

the writing process. 
 

Grammar Focus: 
>Recognize and eliminate 
wordiness and redundancy. 

 
Students will complete a self-

editing sheet to assess their work. 
Students will also pair and share 

to get feedback from a peer. 
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>Standard English-Identify and 
use strategies to improve 
expression in conventional 
language. 

37 Final Draft  
 

 

 

 

 

 

 

 

	  


